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Comparative Analysis of Learning Environments and Educational 
Practices in the visited Hungarian Schools 

 
1. Introduction 

The study visits to multiple Hungarian schools—Deák Diák Primary and Secondary School, Biatorbágy 
Innovative Technical School, Szentpéterfa Croatian-Hungarian Bilingual Primary School, and 
Tiszatenyő Szent István Primary School—provided valuable insights into diverse educational 
strategies and school environments. This analysis examines the methodologies employed, the use of 
school spaces, inclusive education policies, and the challenges faced by these institutions. By 
comparing these schools, we aim to identify best practices and innovative approaches that contribute 
to effective learning environments. 

 

2. Learning and Teaching Methodologies 

2.1 Traditional vs. Innovative Approaches 

The pedagogical frameworks adopted in the observed schools reflect a spectrum of traditional and 
progressive methodologies. Deák Diák integrates competency-based education with a strong 
emphasis on arts and music, fostering creativity alongside academic skills. In contrast, Biatorbágy 
places digital tools at the forefront, using technology to facilitate self-directed learning. Tiszatenyő 
employs a more structured, yet participatory, approach where teachers and students collaboratively 
shape their learning environment. Szentpéterfa, influenced by its bilingual setting, combines 
community-based learning with cultural immersion, ensuring that education remains deeply 
connected to local heritage. 

2.2 Integration of Digital Tools 

While all schools recognize the importance of digitalization, their levels of implementation vary. 
Biatorbágy is the most technologically advanced, with each student having a laptop and lessons 
designed around digital resources. Deák Diák has made significant strides in integrating smartboards 
and digital literacy programs, but resource limitations hinder full technological adoption. Szentpéterfa 
and Tiszatenyő are gradually introducing digital tools, primarily focusing on interactive whiteboards 
and shared devices rather than fully individualized technology access. 

2.3 Student-Centered Learning 

Student-centered learning strategies are evident across all institutions, but their execution differs. 
Deák Diák incorporates reflective morning sessions to help students mentally prepare for the day, 
fostering engagement and self-awareness. Tiszatenyő emphasizes personal interactions and 
democratic decision-making, ensuring students have a voice in shaping their educational experience. 
Biatorbágy, leveraging its digital resources, promotes self-paced and project-based learning, 
encouraging students to take ownership of their studies. Szentpéterfa, with its strong community 
orientation, focuses on experiential learning, using local cultural elements to enhance classroom 
activities. 

 

3. Utilization of School Spaces 

3.1 Flexible Learning Environments 

Physical learning spaces play a critical role in shaping educational experiences. Biatorbágy was 
designed with flexibility in mind, featuring modular furniture and multi-use classrooms. Szentpéterfa 
follows a similar model, using clusters of classrooms to foster small learning communities. Deák Diák 
has repurposed common areas, such as hallways and stairwells, into interactive spaces, making use 
of every available area for educational engagement. Tiszatenyő, despite its more traditional 
infrastructure, has adapted classroom layouts to allow for collaborative learning and group projects. 
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3.2 Outdoor and Community Spaces 

Outdoor learning is an integral component of school life in some institutions. Szentpéterfa, situated 
in a rural setting, emphasizes outdoor classrooms and nature-based education. Tiszatenyő also utilizes 
its central courtyard and atrium for school-wide activities, reinforcing a sense of community. 
Biatorbágy integrates recreational zones within the school, ensuring that both physical activity and 
informal learning opportunities are available. Deák Diák, while primarily urban, has transformed 
waiting areas into communal interaction zones, promoting social engagement outside traditional 
classrooms. 

3.3 Architectural Adaptations and Innovations 

Among the schools, Biatorbágy stands out for its modern, purpose-built infrastructure that aligns with 
21st-century learning models. Szentpéterfa, while housed in a new facility, has adapted its structure 
to balance historical continuity with innovative educational needs. Deák Diák and Tiszatenyő, 
operating in older buildings, have focused on incremental changes, such as reconfiguring classrooms 
and incorporating digital tools to modernize their spaces. 

 

4. Inclusive Education and Support Structures 

4.1 Inclusion Policies and Special Needs Support 

Schools vary in their approach to inclusivity. Deák Diák and Tiszatenyő have explicit inclusion policies, 
offering psychological support and differentiated learning strategies for students with special 
educational needs. Biatorbágy, despite having no formal inclusion program, ensures student well-
being through mentorship and support structures. Szentpéterfa relies on strong community bonds 
to naturally facilitate inclusion, as students are deeply integrated into the school culture from an early 
age. 

4.2 Learning Support and Accessibility 

Infrastructure and staff support play crucial roles in ensuring inclusivity. Biatorbágy and Szentpéterfa 
have designed their buildings with accessibility in mind, minimizing physical barriers for students 
with mobility challenges. Tiszatenyő has modified existing spaces to accommodate students with 
special needs, while Deák Diák employs support professionals, such as speech therapists and 
psychologists, to provide tailored assistance. 

 

5. Challenges and Responses 

5.1 Adapting to Changing Educational Needs 

Schools face diverse challenges in maintaining relevance and effectiveness. Deák Diák had to 
navigate the transition from a primary to a secondary school, requiring significant pedagogical shifts. 
Biatorbágy, as a newly established institution, needed to build its identity while ensuring community 
buy-in. Szentpéterfa struggled with financial constraints but overcame them through resourceful 
architectural planning. Tiszatenyő was on the verge of closure but managed to recover by focusing 
on pedagogical excellence and community engagement. 

5.2 Strategies for Sustainable Development 

Despite their challenges, each institution has demonstrated resilience. Deák Diák implemented 
structural changes in its curriculum to meet secondary education requirements. Biatorbágy 
developed strategic partnerships to secure funding and technological support. Szentpéterfa 
leveraged community engagement to sustain its unique bilingual program. Tiszatenyő reinforced its 
ties with local stakeholders, ensuring long-term stability through collaborative decision-making. 

 

6. Conclusion and Recommendations 

6.1 Key Findings 
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The comparative analysis highlights several key takeaways: 

• Schools with adaptable spaces and flexible methodologies foster more engaging and 
effective learning environments. 

• Digital tools should enhance pedagogy rather than replace traditional teaching methods. 

• Inclusive education requires a structured yet flexible approach, incorporating both 
infrastructural and pedagogical support. 

• Strong community involvement contributes to institutional resilience and educational 
success. 

• Leadership plays a crucial role in navigating transitions and implementing sustainable 
changes. 

6.2 Recommendations 

To further improve educational environments, the following actions are recommended: 

1. Enhance Flexibility in Learning Spaces: Schools should prioritize adaptable classroom 
layouts and multipurpose areas to support diverse teaching methods. 

2. Strategic Digital Integration: Technology should be used as a pedagogical tool rather than 
a substitute for face-to-face learning. 

3. Expand Inclusive Education Policies: More schools should adopt formal inclusion strategies, 
ensuring equal learning opportunities for all students. 

4. Strengthen Community Collaboration: Partnerships with parents, local businesses, and 
municipalities can enhance school resources and support student development. 

5. Invest in Leadership Development: School leaders should receive training in change 
management and strategic planning to effectively guide their institutions. 

 

This comparative study underscores that successful schools balance tradition with innovation, 
ensuring that learning environments are adaptable, inclusive, and sustainable. By implementing 
these recommendations, Hungarian schools can continue to evolve, providing students with high-
quality, future-oriented education. 

 


